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Abstract 

Traditional education is the type of education from which an individual 
acquires the values, skills, culture, norms, language and habits of 
his/her society. Traditional education as functional education 
integrates an individual in society for self reliance However, the 
introduction of western education into Nigeria traditional education 
has faced series of dilemmas. Amongst the Tiv for instance, farming 
has been relegated to the background for white collar jobs. Traditional 
Tiv dressing, food, and music no longer appeal to the Tiv. The most 
devastating dilemma that Tiv traditional education faces is the use of 
Tiv language. One hardly hears the Tiv speak Tiv without chipping in 
one form of English. The resultant effect being that everything 
belonging to the Tiv is being lost. The paper examines these dilemmas 
and calls on the Tiv to urgently address the anomalies confronting Tiv 
traditional education even as the 21st century stares hard at the Tiv 
with a serious threat of waking up one morning to discover that the Tiv 
and Tiv culture have gone into extinction, subsumed by westernization 
and foreign cultures.  
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Education simply means the acquisition of skills through formal or informal 

training in order to be useful member of the society or community. Traditional 
education is therefore an educational system based on informal apprenticeship form the 
parents, siblings and elders in the community. Traditional education is the business of 
every member of the community. This is because a child born in any African society 
does not belong only to the biological parents; but is in fact, the child of members of 
that community in which it is born; hence they could send the child on errands and 
collectively give the child the requisite training to become a meaningful member of that 
society.  
 

This is opposed to the modern system where only the biological parents and to 
an extent, teachers are saddled with the responsibility of educating the child. The above 
assertion is made owing to the fact that parents are so “possessive” of their children 
nowadays such that they seek legal redress and bring in the police to harass, intimidate 
and even manhandle teachers and neighbours for scolding their wards. The western 
form of education which most African countries including Nigeria practice today is a 
foreign intrusion unto traditional education which is indigenous and was in fact, 
actually imparted to the youths prior to the advent of western education in the late 19th 
century. Ekoja and Akume (2008:9) subscribe to this view when they stated that:  

The first modern school (in Nigeria) was established at Badagry by the 
Methodist Mission in 1842. The years between 1842 and 1890s marked 
the era of spiritual scrambles by various missionary denominations in 
Nigeria. 

 
This implies that the missionaries who brought Christianity to Nigeria 

introduced western education to the country. The missionaries’ aim of introducing 
western or formal education was to convert Africans to Christianity. They intended to 
civilize/assimilate Africans to their own culture. With the introduction of western 
education into Nigeria, a new set of values came into collusion with the existing 
African values. Ocho (1995:22) shared this sentiment when he observed that western 
education is a foreign intrusion and inherently destabilizing to African culture and 
traditional education which has been in existence for thousands of years.  
 

Thus, most African countries and Nigeria in particular at independence in the 
1960s adopted western education and neglected traditional education. By this singular 
act, the Nigerian government at independence had mortgaged the cultural values and 
religious practices of the people for an invading culture. This has placed traditional 
education at a serious disadvantage and dilemma. Adega (2006:3) lamented that among 
the Tiv, Kwagh-hir (moonlight stories) a major component of the traditional education 
curriculum through which the youth imbibed values that bothered on morals, civics, 
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religious beliefs and obligations are no longer told. The implication is that the children 
are denied this beauty of their culture. The aim of this paper is to examine the attendant 
effects and dilemma that the neglect of traditional education has caused Nigeria as a 
nation drawing inference from the Tiv.  
 
Terminological Issues 
The following terms as appeared in this paper need clarification: 
 
Dilemma: Gadsby (2003:376) explained that dilemma is a situation in which it is very 
difficult to decide what to do, because all the choices seem equally good or equally bad.  
As related to this paper dilemma would connote a situation in which traditional 
education is in a difficult situation because of western influence. This has made it 
difficult for traditional education to maintain or denounce its tenets for western 
influences.   
 
Tiv: Adega (2004:59) stated that the name Tiv conveys a triple meaning; first and 
foremost, it is the name of the progenitor or ancestor of the Tiv. Secondly, it refers to 
an ethnic group and thirdly, it is the language spoken by them. The Tiv are of the semi-
Bantu linguistic affinity. The name Tiv therefore, represents the sum total of the Tiv 
personality, his ways of life, religious beliefs and culture. According to Hembe 
(2003:28), about 3 million of the approximately 5 million Tiv people live in Benue 
state. The rest of them are scattered in parts of Taraba, Plateau, Nasarawa and Cross 
River state. There are also Tiv farmers in Niger, Ondo, Ekiti states as well as Abuja and 
the Republic of Cameroon.            
 

The Tiv occupy the Northern and Southern parts of the middle course of the 
Benue River and its tributary the River Katsina-Ala. Gerna (1995:1) explained that 
Tivland (tar Tiv) lies between the latitudes of 70 and 80 north and between longitudes 80 
and 100 east. However, Shishima (1999:57-59) puts this at approximately 60 – 300 north 
and from 80 – 100 east longitude. Tivland covers an area of 29,300 square kilometers 
which covers the 14 local government areas, (in Benue state alone). The Tiv share 
boundaries with Anambra and Cross River states on the south and with Taraba and 
Nasarawa in the North; in the West by Otukpo, Apa and Oju local government areas of 
Benue state and in the East by the Republic of Cameroon. 
 

Occupation wise, the Tiv are predominantly farmers thereby requiring plenty of 
land to till and cultivate series of crops such as yams, rice, beniseed (sesame seed), soya 
beans, maize, guinea corn, millet, potatoes, cassava, pepper as well as citruses such as 
oranges, mangoes, pears etc. This has earned them the appellation “Food Basket of the 
Nation” in the comity of states in Nigeria. Furthermore, Makar (1994:14-17) pointed 
out that this Tiv also engage in animal husbandry with the rearing of goats, cows (ibua 

The Dilemma of Traditional Education in Africa: The Tiv Experience - Philips Adega Andrew 
and Ephraim Atule Anyam 

 



4 
 

Tiv), chickens, sheep etc. They also engage in industries such as pottery, mining, 
brewery and carpentry. 
 
What is Traditional Education? 

Education is a lifelong process through which the individual acquires skills 
from birth to death. This implies the experiences an individual acquires in the whole of 
his/her life time. Thus, Iheagwam (2008:21) inferred that: Education is the 
transmission of what is worthwhile to those who become committed to it. It involves 
knowledge and understanding and some sort of cognitive perspective which is not inert. 
Ekoja and Akume (2008:2) traced the term education to the Latin word educare which 
means to form or to train. It is the process of acquiring knowledge and skills. 
 

According to Anibueze (2005:130), traditional or indigenous education is a 
life-long process in which an individual learns the values, cultural norms, skill, 
language, habits or roles of his/her own society or community. This could occur from 
an individual’s daily experiences, which take the process of listening, looking, seeing, 
observing, looking, doing and acting or taking roles. The resources easily influence 
him/her from his/her family, neighbours, age groups, peer groups. This form of 
education starts from the child’s family extending to the larger society.  
  

Wikipedia, the free encyclopedia stresses that traditional education basically 
transmits to a next generation those skills, facts and standards of moral and social 
conduct that adults deem to be necessary for the next generation. It further maintains 
that in this form of education, the students/pupils are expected to docilely and 
obediently receive and believe these fixed answers. This has to do with the fact that the 
child is expected to learn from what an elder who had undergone that process earlier 
was inculcating in him/her without questioning the elder’s authority. 
 

This explains why it is often said that traditional education is associated with 
much stronger elements of coercion than seems acceptable now in most cultures. It has 
sometimes included: the use of corporal punishment to maintain discipline or punish 
errors. Furthermore, traditional education is gender-oriented as girls are taught female 
oriented roles such as cooking, sweeping, weeding, and taking care of the home, that 
would make them future wives and mothers. The boys were taught male oriented roles 
such as farming, hunting, fishing, smiting, the art of warfare etc that would make them 
future husbands, fathers, family heads and community leaders. 
  

On a general note, children started to learn about their physical environment as 
soon as they learn to play games with clay or wooden animals, twigs, grasses etc. The 
games usually reflect real-life experiences such as making yam mounds or heaps 
among the Tiv. When the child became old enough, (age varies from community to 
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community), they started a long period of apprenticeship and by learning and doing 
either under the guidance of their father/mother, siblings, or under other specialised 
craftsmen. Also, special skills such as medicine, music, crafts, tree felling, hunting, and 
metallurgy were acquired through more formal apprenticeship from specialised persons 
such as religious leaders during initiation ceremonies. In addition to the above, 
Wikipedia the free encyclopedia points out that traditional education has four 
characteristics viz:  

(i) It is completely effective, i.e. the child learns all he/she needs to know to 
become a functioning adult.  

(ii) Though the education involves harsh trials and ordeals, every child who 
survives them is allowed to graduate.  

(iii) The cost of education (for instance the praying of masters/religious leaders) is 
not prohibitive. 

(iv) Children/pupils are not totally withdrawn from the work force.  
  

Akinbote (2008) mentioned other characteristics of traditional education to 
include: Illiteracy i.e. the absence of the art of writing and reading; there is no 
particular place or time fixed for learning; traditional education is also job oriented and 
there is no problem of unemployment and there is flexibility in admission as there is no 
strict period for entry, exit, and re-entry into the system. This therefore gives adequate 
opportunity to learn.   
 

Similarly, traditional education is unique in the sense that in the absence of 
written records, the curriculum is preserved in the memory of older generation with the 
help of tales, proverbs, religious ceremonies, songs, dances, games etc in what can be 
termed as “folk media”. These mechanisms show how skills are acquired, practiced and 
presented, and how information, whether new or old, is passed onto the young as well 
as the old. Anibueze (2005:130) contended that the aim of traditional education is to 
ultimately acquaint the individual with the culture of his/her society. According to him, 
informal learning inculcates high discipline and maintenance of family tradition, values 
and norms in the younger ones. Each member of the community becomes his/her 
brother/sister’s keeper thus, demonstrating that the community is communalistic in 
nature. This makes the education of a child the responsibility of every member of the 
community. Re-iterating the aim and purpose of traditional education in African 
societies, Ekoja and Akume (2008:2) stressed that: 

Functionalism was the major guiding principle. Education was for an 
immediate induction into the society and preparation for adulthood. It 
particularly emphasised social responsibility, job orientation, political 
participation and spiritual and moral values. Activities such as 
wresting served as recreation while secret cults served as institutions 
of higher education. 
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Functional education was undoubtedly a great legacy of traditional education in 
Africa. The curriculum was relevant to the needs of the society such that 
unemployment through the search for white collar job was very minimal as very few 
groups of people roamed the villages and towns in search of job. It may therefore, not 
be out of tune to postulate that traditional education was virile, relevant and responsive 
to the needs and aspirations of the Africans who engaged in it before the introduction of 
western education (Okafor 2003:41).It is sad to note that this form of education is today 
being neglected and faces the dilemma of near abandonment courtesy of the influence 
of western education. 
 

Fafunwa (1974) opined that though the objective of traditional education was 
to produce individuals who were respectable, skilled, co operative and conformed to the 
social order of the day; the seven cardinal goals of traditional education include: 
(i) Development of Physical Skills: Through some physical activities, the child 
acquired physical skills such as crawling, walking, running, playing jumping, climbing 
on chairs/tables, dancing and even fighting which may not be necessarily taught to the 
child. These physical activities ensured that the child developed physical strength and 
ability, which would enable him/her cope with the responsibility of adulthood.  
 
(ii) Character Development: As the main objective of traditional education, the 
parents, siblings and other members of the community actively participate in the 
education of the child who is taught and encouraged to be sociable, honest, courageous, 
humble, persevering and of good behaviour at all time.  
 
(iii) Respect for Elders and those in Constituted Authority: In African culture, 
elders and those who are in authority are particularly respected. Therefore, children/the 
youth are trained to know some special polite greetings or salutations for parents, 
elders, peers, chiefs, visitors for the different times of the day and different occasions. 
This is accompanied by physical gestures such as bending low, kneeling and 
genuflection. 
 
(iv) Development of the Intellect: Traditional education encouraged intellectual 
growth and development through observation, imitation and participation. Other 
methods of enhancing intellectual development include the use of proverbs and their 
interpretation, cult ceremonies, poems, praise singing, games of counting etc. Through 
these, the child learns the local geography and history of his/her place and becomes 
familiar with the hills and valleys, the fertile and non fertile soils as well as the seasons 
for rain, harmattan, hunting, fishing and their duration. Elders of each household 
transmit this knowledge.   
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(v)Vocational Training: Children in Traditional African societies were given 
vocational training in the following areas: 
a. Agriculture - covering farming, fishing, and animal care and rearing. 
b. Trade and crafts - covering hunting, carving, sculpturing, weaving, painting, 

smiting, building, barbing, drumming, dancing and acrobatics etc.  
c. Professions - Such as doctors, priests, witch-doctors, medicine men/women, 

exorcists, mediums, diviners, judges, administrators and other form of security 
personnel, (Ekoja and Akume 2008:11). 

 
(vi) Communal Spirit: Traditional African education teaches the youth to appreciate 
his/her role as a member of his/her immediate community and the society at large. 
Every member of the community is expected to show some love to the child till he/she 
grows up to join his/her age grade who most often than not, are engaged in communal 
work. More over, the child is expected to assist his/her relatives and neighbours who 
may be in difficulty. In the African communal system, every one in the society is 
his/her brother’s keeper. 
 
(vii)Promotion of Cultural Heritage: Traditional education attaches much importance 
to the perpetuation of the African culture. Thus, the child is born and he/she grows up 
within the cultural heritage of his/her people and imbibes it. Culture rather than being 
taught is acquired through observation and imitation. The youth therefore watches 
religious ceremonies, rites/rituals and funerals and gradually assimilate how they are 
performed. 
 
The Dilemma of Traditional Education in Africa: The Tiv Experience  
Traditional education which was the back bone of most African societies, Nigeria 
inclusive was abandoned, neglected and relegated in lieu of western values and 
education with its dependency syndrome. This has placed traditional education in 
Africa and Nigeria in particular in a serious dilemma as Nigerians have completely 
thrown their values and education to the wind. Most Africans and Nigerians in 
particular think that traditional education is out of tune with modern realities and would 
prefer white collar jobs than the acquisition of traditional education which is a 
functional type of education that prepared the person to be self reliant in society. This 
has not only created unemployment, dependency and redundancy syndrome but the 
craze for paper qualification in Nigeria which has seen a surge in miracle examination 
centres with exceptional results they are unable to defend. The Wikipedia, in response 
to this phenomenon maintains that: 

The problem of modern schools, starting with missionary schools 
during the colonial time, is that they withdraw children from society 
and inculcated them with values and knowledge that makes it difficult 
for them to return to their society. The very existence of classrooms 
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conveyed the strong message that “it is more honourable to sit in an 
office than to earn a living by manual labour. 

 
The idea here was that African culture was inferior and western culture was 

superior and every African/Nigerian had to imbibe western values to be seen as 
educated persons. This led to the abandonment of traditional education for western 
education. At independence, most African countries still maintained this biased 
conception regarding traditional education thereby, placing traditional education and 
African youths who would have benefited from this system of education in a serious 
dilemma on whether to hold unto this system of education or to adopt the much more 
appealing western or formal education with its easy virtues. This has brought about 
several problems confronting Tiv society which has been eroded with the abandonment 
of Tiv traditional education. The goals of traditional education will be used in the 
explanation thus:  
 

The first goal of traditional education was the development of physical skills. 
On this aspect, Tiv culture such as dance has been placed in a serious dilemma of 
neglect. Tiv dances such as swange, gbanyi/gbangi, shen, ngyough, anchan akupa, 
dasenda and ibumegh are no longer cherished or learnt by Tiv youths who have taken 
to western forms of music such as: hip-hop, rap, rhythm and blues (R/B).These forms 
of music promote immorality and corruption of the mind. For instance, a recent 
Christian documentary made in the USA titled ‘666: The wicked music industry 
exposed’ revealed that most of the popular music stars in America belong to powerful 
cults known as BAPHOMATE and ILLUMINATI in order to achieve fame, power and 
wealth.  
 

This desire, the documentary pointed out has led many of the stars to engage in 
unwholesome activities such as human sacrifice, homosexuality, lesbianism to maintain 
top spots on the music charts or get lead roles in high profile films which make them 
popular and enables them to win Grammy awards and the Oscars. The main task of 
these stars and their producers and sponsors is to spread the worship of Satan as 
exemplified in the songs ‘under my umbrella’ by Rihanna and ‘fallen angels’ by Chris 
Brown which praise Satan whom they claim was not given a fair hearing by God before 
being dismissed as one of his angels. They therefore seek to bring the world to the 
worship of Satanism through music. Behold, this is what the youths copy from these 
foreign musical stars and which explains the gangster lives they try to live and the 
attendant ritual and cultic murders which have become so rampant in Nigeria today. 
 

Character training which is the main objective of traditional education in Tiv 
society has been neglected. The virtues of honesty, humility, perseverance, courage and 
the likes are no longer cherished values. Nowadays, Tiv youths who have acquired 
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western education talk to elders in disrespectful manners. This has made Ocho 
(1995:21) to lament that: western educated Tiv are disrespectful, less truthful, less 
discriminative of right and wrong, more selfish, more immoral than traditionally 
educated illiterate Tiv. What percentage of traditionally educated Tiv will approve of 
such crimes as impersonation, abortion, stealing community funds, killing friends and 
relations for money, lying against the community etc he enquired ?. Another area where 
traditional education faces a dilemma is that of vocational training. This means that 
agriculture is being abandoned for lucrative courses like Law and Engineering. The 
effect is that unemployment is rife as individuals who would have taken to farming as a 
profession have neglected this historical means of livelihood for white collar jobs 
which are not forthcoming. Tiv society and to an extent, Nigeria can no longer feed 
itself as a result and food is imported to meet domestic needs.  
 

To worsen matters, vocational skills such as the weaving of baskets, rope 
making, knitting smiting etc are no longer valued.  Schools no longer have periods 
meant for teaching hand work and as a result, primary school pupils are unable to 
weave baskets, knit table clothes, make ropes or even build huts. Nowadays, primary 
school pupils with the tacit approval of their teachers and school authorities buy and 
present various articles ranging from brooms, plastic buckets and other household items 
as hand work. The bigger and more valuable the object presented, the more the marks 
allocated for hand work which is supposed to have been produced by the child – hence 
the name handwork.  
 

Similarly, Kwagh-hir (moonlight stories) which the Tiv engaged in as an 
avenue for leisure has been abandoned totally. The elders who normally narrated these 
stories to the youths through which they learnt several norms and cultural values now 
spend much of their time in palm wine joints drinking and never thinking of 
transmitting these values to the youths for the survival of Tiv society  (Adega 2006:8) . 
In the absence of storytelling, most Tiv youth spend time watching movies which only 
perpetrate immorality in the society as can be seen with the issue of pre-marital sex 
which is no longer a crime.  
 

On the gender roles, most boys in Tivland cannot make a yam mound or a line 
for planting groundnuts, or cassava. Young men no longer accompany their parents to 
the farm, as they sleep till noon owing to their exhaustion from night marauding. The 
effect is that when they eventually marry, they are unable to feed their families and 
spend much time buying food which ordinarily, they could have produced. On the part 
of girls, they are unable to perform household chores such as cooking, sweeping, 
laundry, dressing the bed and taking care of their babies. The issue is that they had 
refused to learn from their mothers. These young women hardly know how to prepare a 
meal. Sometimes, when they attempt to cook at all, they prepare indomie or spaghetti as 
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they are unable to prepare local delicacies such as ager, genger, gbache, akpongo a 
ichegher, iber, ahuma etc. Forfeit it to state the obvious fact that the inability of such 
women to cook and take care of the home have often brewed domestic violence when 
the husband can no longer stomach this indolence anymore (Apenda and Adega 
2010:44-45).  
  

Furthermore, most Tiv particularly the youth are unable to speak Tiv language 
and whenever they try to speak the language at all, they are either not fluent or speak 
with an English accent. This has posed a serious challenge for the survival of the 
language and to an extent, the ethnic group. This is because an ethnic group is accorded 
a status based on the availability and ability of the people to speak their language. 
Emphasising the importance of language Iyortyom (n.d :50) observed that language is 
the foundation of culture and that culture cannot be unless, there is language .He 
maintained that language is an instrument that humans often use to express cultural 
features which cannot be expressed by action. Thus, language entails communication 
between human beings characterised by the use of arbitrary, primarily audible symbols 
with conventional meaning (n.d:50). Therefore, to appreciate and identify one’s culture, 
you first of all understand the person’s language.     
 

To Moti and Wegh (2001:95) language is both a medium of communication 
and feelings. As a result, those who speak a common language are able to share 
common historic-cultural experiences, to communicate feelings as well as emotions. 
This, according to them makes language to be the most effective vehicle for self 
expression. The preceding analogy explains the necessity and importance of language. 
Thus, if Tiv language is not spoken by the Tiv, the language will simply go into 
extinction. As Agbedo (2011:71) noted of the roughly 6,500 languages spoken 
globally, up to half are already endangered or on the brink of extinction. This is in 
addition to some 4000 languages which have already been lost. This is the dilemma that 
Tiv language and culture faces. To worsen matters, some Tiv parents speak English to 
their children at home and would want the schools to do likewise even though the 
national Policy on Education encourages mother tongue especially at the lower rungs of 
primary education. To such misinformed parents English is the measure with which 
they ascertain the educational development of their children and wards. These are some 
of the dilemmas that traditional education faces in Africa in general and the Tiv in 
particular. 
 
Conclusion 

In conclusion, the Nigerian government grapples with the new 9-3-4 system of 
education and marches to greatness and economic prosperity with the vision 20-20-20, 
the time to make a difference and chart a new course of development for the country is 
now. Traditional education is still relevant and can help towards this regard if properly 
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taken care of. Therefore is the need to be pro active in the quest to protect Tiv 
traditional education and culture towards tackling the dilemmas that traditional 
education faces in Africa at large and the Tiv in particular. There is really no other 
option than strive to maintain our cultural heritage. After all, the West from which 
Africans and the Tiv in particular tend to copy from has recognised the relevance of 
culture and is actually going back to roots by emphasising culture. 
 
The Way Forward   

Prior to the advent of western education which was brought by the missionaries 
as a tool for converting Africans to Christianity, traditional education thrived. 
Traditional African education is a functional type of education which aims at 
integrating the individual into the society. In other words, traditional education is career 
oriented, providing the individual with vocation skills that made him/her self reliant, 
thus, reducing the level of unemployment. However, with the introduction of western 
education and the perceived inferiority of African culture, this traditional form of 
education was phased out for a more “civilised” system. This has brought about several 
effects to the Tiv nation in particular, and Nigeria in general. These dilemmas include: 
unemployment, food crisis arising from the neglect of agriculture for white collar jobs, 
intrusion of a foreign culture, immorality, violence and the like. 
 Even though it is true that traditional education has its short comings in the  lack of a 
clear cut curriculum, specific teaching, methods, any identifiable standard by 
evaluation and a complete lack off orientation towards research and experimentation 
etc. This could be attributed to the fact that traditional education was conservative and 
authoritarian; and had little or no risk- taking and it educated to reproduce itself 
(Okafor, Ugbe,Iheagwam and Betiang  2003:47). Akinbote (2008:118-125) also 
identified other problems associated with traditional education to include: Rigidity in 
content and process, sorcery, fear and superstition, illiteracy, and problems with mode 
of delivery such as authority of the elders, suppression of curiosity, and prolonged 
apprenticeship.  
 

In the event of the sad realities above, there is the need for planners of 
contemporary educational system to learn from the unwritten curriculum of traditional 
or indigenous education system, owing to the fact that it is designed to be functional 
and useful to both the recipients and society at large. There is the need for the 
government to explore the means of incorporating aspects of traditional education into 
school curriculum, especially those that have to do with the acquisition of vocational 
skills if Nigeria is to advance technologically as a nation. If the government accepts this 
challenge and decides to act on it, the success story will be glaring for all to see. This 
certainly, would be a long term project and a collaborative effort between the 
government and the Tiv. It is high time Nigerians noted that, not all things 
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traditional/indigenous is bad and the early this is known, the better it would be for us as 
a nation.  
 

Also, there is need  to introduce Tiv language and culture in primary, post 
primary and tertiary institutions as a way of preserving the language and culture. The 
Benue state University, Makurdi can spear head this aspect by introducing a degree 
programme in Tiv language and by encouraging its academics in languages and 
linguistics to publish in Tiv to argument the existing literature on Tiv language. 
Therefore, it would be worthwhile to salute the courage of Tiv writers like: the late 
B.D. Iyortyom, Senator Suemo Chia, Kpamor J.T. Orkar, Rev. D.T. Karshima, Akasi 
Wende, Terver Udu, Lydia Shande and a host of other emerging budding writers in the 
Tiv language for their dogged commitment to the survival of not only Tiv language and 
culture but also the survival of the ethnic group. The Tiv Traditional Council (TTC) and 
the Mzough u Tiv (MUT) must wake up to their responsibilities as custodians of Tiv 
culture and should be in the vanguard to the actualisation of this project. The role of the 
Universal Reformed Church of Christ in Nigeria (URCCN) formerly Nongo u Kristu 
ken Sudan hen Tiv (NKST) church and the Catholic Church towards the survival of Tiv 
language and culture is also commended. 
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